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Abstract 

Contemporary Islamic education faces a crisis of purpose as functionalist paradigms prioritize standardized 

metrics over subject formation. This study constructs a transformative educational model grounded in Sufi 

epistemology to address this gap. Utilizing an auditable hermeneutic design combining Gadamerian philosophical 

hermeneutics and Al-Jabiri’s epistemological critique across classical Arabic sources (Al-Ghazali, Ibn 'Arabi) and 

literature (1980–2024), the paper establishes heart purification (tazkiyah al-nafs) as a non-evaluative epistemic 

filter conditioning authentic knowledge reception. Synthesizing these insights, we formulate an operational four-

stage continuum: Ta'lim (Acquisition), Tafakkur (Reflection), Tazkiyah (Purification), and Tahqiq 

(Actualization). To resolve the paradox of measuring spirituality and prevent spiritual surveillance, the 

framework decouples private inner states from institutional grading, restricting evaluation to observable 

reflection and community service (khidmah). Comparative analysis shows that while classical ta'dib provides the 

metaphysical telos, this model supplies the procedural mechanics for classroom implementation, offering Islamic 

institutions a balanced pathway between accreditation requirements and spiritual integrity. 

Keywords: Islamic pedagogy; Sufi epistemology; tazkiyah al-nafs; educational subjectification; spiritual 

surveillance; ta'dib. 

INTRODUCTION 

Contemporary Islamic education faces a structural crisis of purpose caused by the 

uncritical adoption of functionalist instructional paradigms that prioritize knowledge 

transmission and standardized outcome metrics (Muhaimin, 2001; Muwahid & Soim, 2013; 

Prabowo, 2015). Normatively, the Islamic pedagogical tradition seeks to cultivate integrated 

subjects whose intellectual development is inextricably bound to moral and spiritual growth. 

In practice, however, religious educational institutions increasingly evaluate pedagogical 

success through quantifiable indicators, such as standardized examination scores, 

memorization counts, and formal accreditation benchmarks (Nursyamsiyah, 2023). Under 

this functionalist orientation, student subject formation is routinely treated as an automatic 

byproduct of instructional delivery. This disconnect raises a persistent epistemological 

question: how does acquiring religious knowledge intersect with the ethical and spiritual 

transformation of the human subject in modern Islamic education? 

To understand this transmission model's endurance, we must examine its structural 

grounding within contemporary educational governance. Rather than being a mere 
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conceptual oversight, the transmission paradigm operates as an institutional response to 

administrative incentives. Within Indonesian madrasahs and Islamic higher education 

institutions, policy frameworks increasingly reflect global accountability mechanisms that 

privilege measurable competencies, standardized test performance, and labor-market 

alignment (Biesta, 2010, 2020; Mulder, 2017; R'boul & Barnawi, 2024). Compliance with 

national accreditation mandates (such as BAN-PDM guidelines) and bureaucratic auditing 

forces Islamic schools to adopt the administrative grammar of competence-based education 

(Nursyamsiyah, 2023; Prabowo, 2015). In this institutional environment, quantifiable 

cognitive metrics are incentivized, while the subtle, non-standardized processes of moral and 

spiritual cultivation are marginalized. Consequently, an epistemological critique of 

transmission pedagogy must directly engage the structural realities of Islamic schooling. 

Existing scholarship offers valuable alternatives to transmission-based instruction, 

though critical operational distinctions remain unclear. Figure 1 illustrates the landscape 

positioning matrix of major pedagogical paradigms across two fundamental dimensions: 

procedural/classroom operationality and spiritual/ontological depth.As Figure 1 

demonstrates, character education literature.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Landscape Positioning Matrix of Islamic Educational Frameworks 
 

Note. The matrix maps major contemporary and classical Islamic educational paradigms across two fundamental 

dimensions: Ontological Depth (Y-axis, measuring spiritual, metaphysical, and interior heart-purification orientation) and 

Procedural Operationality (X-axis, measuring concrete classroom mechanics, instructional structure, and pedagogical 

strategies). Existing approaches are positioned to highlight the theoretical and operational research gap: (1) Character 

Education / Moral Transmission (low operationality, low depth), (2) Dialogical Pedagogy (high operationality, moderate 

depth), and (3) Metaphysical Ta'dib (high depth, low operationality). The proposed Transformative Sufi Epistemology 

model occupies the top-right quadrant, successfully integrating high ontological depth with structured, non-evaluative 

classroom operationality. Source: Compiled by the authors. 
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As mapped across the landscape positioning matrix in Figure 1, character education 

literature (Halstead, 2004; Cook & Malkawi, 2010) focuses primarily on transmitting moral 

content and habituating behavior, leaving unexamined how the knower's interior disposition 

conditions the reception of knowledge along the ontological depth axis. In contrast, Syed 

Muhammad Naquib Al-Attas (1980) occupies the high-ontological-depth spectrum with a 

profound metaphysical vision wherein education is defined as ta'dib—the instilling of adab. 

For Al-Attas, adab is not merely superficial etiquette but a state of soul harmony that precedes 

authentic knowledge (ma'rifah). Recognizing the epistemic depth of Al-Attas's work, this 

study does not claim that his philosophy lacks a conceptual foundation; rather, it addresses 

an operational gap situated along the procedural mechanics axis. While Al-Attas formulates 

ta'dib as the overarching metaphysical telos of Islamic education, the procedural mechanics 

through which a student iteratively purifies the heart (tazkiyah) during instructional 

encounters remain less specified. Similarly, Abdullah Sahin's (2013, 2018, 2022) dialogical 

model provides a vital critique of indoctrination by fostering communicative reflexivity, yet 

it operates largely within sociological and hermeneutic domains. Bridging these paradigms, 

this study occupies the top-right quadrant of Figure 1 (high depth, high operationality) by 

articulating the classical Sufi ontological mechanics in which purification of the heart (qalb) 

functions as an active perceptual filter that governs cognitive clarity. 

Reconstructing Sufi epistemology within modern educational theory requires 

addressing a foundational philosophical tension: the Al-Jabiri paradox. Muhammad Abed al-

Jabiri (2011), in his landmark critique of Arab-Islamic reason, launched a sharp critique 

against 'irfani (gnostic-Sufi) epistemology, accusing traditional Sufism of fostering intellectual 

stagnation, anti-rational obscurantism, and political quietism. Incorporating Al-Jabiri into a 

Sufi pedagogical framework might initially appear contradictory. However, this study 

engages Al-Jabiri's critique not to dismiss Sufism, but to purge it of esoteric irrationality. Al-

Jabiri's deconstruction exposes the severe limits of both bayani (dogmatic textualism) and 

burhani (instrumental rationalism) when operated in isolation. By applying Al-Jabiri's 

rigorous critique, 'irfani epistemology is stripped of uncritical mysticism and reframed as a 

disciplined, self-reflexive, and pedagogically accountable methodology. Coupled with 

Gadamerian philosophical hermeneutics (Gadamer, 2004), this engagement establishes a 

constructive dialogue between classical Sufi concepts and contemporary educational 

philosophy. 

This study addresses this operational and theoretical niche by offering a theoretical 

reconstruction of Islamic pedagogy grounded in Sufi epistemology. Synthesizing classical 

insights—specifically Al-Ghazali's (2005) doctrine of heart purification (qalb) and Ibn 'Arabi's 

(Chittick, 1989) concept of ontological readiness (al-isti'dad al-wujud)—with contemporary 

educational theory, this paper constructs a four-stage framework: Ta'lim (acquisition), 

Tafakkur (reflection), Tazkiyah (purification), and Tahqiq (existential actualization). It provides 

a structured, operational model that repositions spiritual subject formation as an integral 

organizing principle of Islamic education. 
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METHOD 

Research Design 

This study employs a qualitative, philosophy-of-education research design grounded in 

hermeneutic inquiry and conceptual analysis (Creswell & Creswell, 2018; Denzin & Lincoln, 

2017). Philosophical investigation is necessary to address foundational epistemological 

premises about human subjectivity, knowledge acquisition, and moral transformation that 

cannot be reduced to empirical measurements (Utomo & Mu'anayah, 2020). Using an 

integrative literature review methodology (Snyder, 2019), the corpus is treated not as passive 

data to be summarized, but as an active field of theoretical reconstruction in which meaning 

is synthesized to build an operational model (Boell & Cecez-Kecmanovic, 2014). 

Data Sources and Corpus Selection 

The textual corpus consists of primary classical Sufi treatises and secondary peer-

reviewed literature in Islamic studies and educational philosophy published between 1980 

and 2024. Selection was guided by explicit criteria ensuring textual authenticity, conceptual 

relevance to heart purification (tazkiyah) and knowledge acquisition, and high academic 

impact. Table 1 outlines the corpus composition, search strategies, and analytical roles. 

Table 1 

Corpus Analysis of Primary Classical Texts and Secondary Literature 

Category Selected Works / 

Authors 
Editions / 

Databases 
Selection Criteria Analytical Role 

Primary Classical 

Sources 
Al-Ghazali: Al-

Munqidh min al-

Dalal, Ihya' 'Ulum 

al-Din; Ibn 'Arabi: 

Al-Futuhat al-

Makkiyyah 

Dar at-Taqwa 

(Bejou ed.); Dar Ibn 

Hazm (2005); 

SUNY Press 

(Chittick, 1989) 

Classical Arabic 

texts explicitly 

linking heart 

purification (qalb), 

ontological 

readiness (isti'dad), 

and true 

understanding. 

Serves as the 

primary foundation 

for constructing the 

epistemic 

mechanism and 

four pedagogical 

stages. 

Secondary 

Literature (N = 48) 
Al-Attas, Biesta, 

Freire, Sahin, 

Suddahazai, Mirza, 

Woodward, R'boul 

& Barnawi 

Scopus, Web of 

Science, Google 

Scholar (1980–2024) 

Peer-reviewed 

articles and 

monographs 

addressing Islamic 

pedagogy, 

educational 

subjectification, 

and 

epistemological 

critiques. Excluded 

non-peer-reviewed 

materials. 

Identifies the 

research gap, 

grounds the 

contemporary 

critique of 

transmission 

pedagogy, and 

validates 

operational 

indicators. 
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Analytical Framework and Procedures 

The textual analysis was operationalized through a six-step auditable hermeneutic 

procedure combining Gadamerian philosophical hermeneutics (Gadamer, 2004) and Al-

Jabiri's epistemological critique (Al-Jabiri, 2011): 

1. Contextual Textual Reading: Reconstructing the socio-historical contexts of primary 

classical texts (e.g., Al-Ghazali's crisis in Seljuk Baghdad; Ibn 'Arabi's Andalusian-Damascene 

synthesis). 

2. Conceptual Unit Extraction: Isolating key Arabic terms and metaphors related to 

cognition and spiritual state (qalb, hijab, tafakkur, muhasabah, tazkiyah, tahqiq). 

3. Deconstructive Filtering (Al-Jabiri's Lens): Applying Al-Jabiri's critique of bayani 

(dogmatic textualism) and burhani (instrumental rationalism) as an analytical filter to purge 

Sufi 'irfani concepts of esoteric obscurantism, ensuring only pedagogically accountable 

concepts were retained. 

4. Educational Dialogue (Fusion of Horizons): Facilitating a structured dialogical 

encounter between classical Sufi concepts and modern educational philosophy (specifically 

Biesta's subjectification and Freire's critical consciousness). 

5. Constructive Model Synthesis: Grouping extracted and filtered concepts into an 

operational four-stage continuum (Ta'lim, Tafakkur, Tazkiyah, Tahqiq). 

6. Internal Coherence Testing: Evaluating the logical stability of the constructed model 

against potential institutional counter-arguments and ethical risks. 

To ensure analytical transparency, Table 2 illustrates the textual extraction and 

transformation process, demonstrating how specific primary textual passages were 

systematically coded into the final pedagogical stages. 

Table 2 

Sample Textual Coding and Analytical Audit Trail from Primary Sources 

Primary Textual Excerpt 
(Arabic / Translation) 

Initial Hermeneutic 
Code 

Analytical Category Synthesized 
Pedagogical Stage 

"The heart is like a mirror... 

when rust and veil accumulate 

upon it, the realities of 

knowledge cannot reflect within 

it." (Al-Ghazali, Ihya', Vol. 3) 

Mirror metaphor; 

cognitive distortion 

through moral 

impairment 

Epistemic prerequisite 

of the knower (hijab 

removal) 

Tazkiyah (Self-

Purification) 

"Knowledge is not extensive 

narration, but a light that God 

casts into the heart." (Al-Ghazali, 

Al-Munqidh) 

Distinction between 

raw information 

transmission and 

authentic illumination 

Transition from 

cognitive acquisition to 

existential 

understanding 

Tafakkur -> Tazkiyah 

"Receiving divine secrets 

depends upon the individual's 

inherent ontological readiness 

(al-isti'dad)." (Ibn 'Arabi, Al-

Futuhat) 

Ontological receptivity 

conditioning cognitive 

engagement 

Receptive capacity 

governing pedagogical 

absorption 

Ta'lim -> Tahqiq 

continuum 
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"Faith is not merely wishful 

thinking, but that which settles 

in the heart and is verified by 

action." (Classical Sufi dictum 

cited in Ihya') 

Verification through 

ethical embodiment 

and community service 

Existential embodiment 

of knowledge in 

practice 

Tahqiq (Existential 

Actualization) 

Trustworthiness and Methodological Rigor 

Methodological rigor in this interpretive study was established using established 

criteria for qualitative and hermeneutic trustworthiness (Lincoln & Guba, 1985; Nowell et al., 

2017; Korstjens & Moser, 2018). We maintained dependability and confirmability through the 

detailed audit trail in Table 2b, which explicitly links primary Arabic source passages to the 

final conceptual stages. Interpretive credibility was reinforced through prolonged 

engagement with primary classical texts in their original Arabic syntax alongside 

authoritative scholarly translations (Chittick, 1989). Transferability was addressed by 

providing clear conceptual definitions and operational matrices (Tables 3 and 4) that allow 

the model to be adapted across different Islamic educational settings (such as madrasahs, 

universities, and pesantren). Finally, the researchers exercised reflexivity by explicitly 

documenting their interpretive position and avoiding uncritical apologetics through Al-

Jabiri's deconstructive filter. 

Ethical Considerations 

As a library-based conceptual study, ethical integrity was maintained through rigorous 

textual attribution, avoidance of selective quote-mining, critical engagement with primary 

translations, and respectful handling of classical religious traditions (Snyder, 2019). 

RESULTS 

The conceptual analysis yields three primary findings: (1) an epistemological critique 

establishing the structural limits of functionalist transmission models; (2) the articulation of 

Sufi epistemology as an integrative framework wherein self-purification operates as an 

epistemic condition for authentic understanding; and (3) the formulation of an operational 

four-stage transformative model equipped with observable behavioral indicators and explicit 

ethical safeguards. 

1. Structural and Epistemological Limits of Knowledge Transmission 

The analysis reveals that conventional transmission paradigms rest on a dualist premise 

that separates the object of knowledge from the knowing subject's internal disposition (Audi, 

1998; Rorty, 2018). Within religious schooling, this approach mirrors Paulo Freire’s (1993) 

"banking model" and Gert Biesta’s (2010, 2020) critique of "learnification," wherein education 

is reduced to cognitive qualification and institutional socialization. 

Crucially, instructional transmission and structured assessment are not inherently 

problematic; explicit teaching and cognitive evaluation remain indispensable for foundational 

literacy and technical mastery. The structural failure occurs when administrative systems treat 

transmission as a sufficient mechanism for moral and spiritual subject formation 

(Nursyamsiyah, 2023). By ignoring how egoic biases and unexamined desires distort 
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knowledge reception, transmission pedagogy cannot explain why learners with identical 

textual command often exhibit divergent ethical behaviors. Standardized testing measures 

stored information, yet leaves the knower's perceptual clarity unaddressed. 

2. Sufi Epistemology: Knowing as an Ontological State 

In contrast to functionalist transmission, classical Sufi epistemology posits that knowing 

(ma'rifah) and being (wujud) are ontologically inseparable. In Ihya' 'Ulum al-Din, Al-Ghazali 

(2005) uses the metaphor of the heart (qalb) as a perceptive mirror: when obscured by egoic 

attachments (nafs) and moral heedlessness (ghaflah), the heart distorts conceptual input 

regardless of intellectual aptitude. True understanding requires removing these interior 

obstructions (hijab). Similarly, Ibn 'Arabi demonstrates that knowledge reception is governed 

by the learner's "ontological readiness" (al-isti'dad al-wujud) (Chittick, 1989). 

Consequently, spiritual discipline—operationalized through self-examination 

(muhasabah), inner vigilance (muraqabah), and reflective effort (mujahadah)—is not an optional 

ethical supplement appended after cognitive acquisition. Instead, it serves as the primary 

epistemic filter that shapes the subject's capacity to perceive and embody truth. 

3. The Four-Stage Transformative Model 

Synthesizing classical Sufi ontology with contemporary learning theory generates a 

four-stage pedagogical continuum: Ta'lim (Acquisition), Tafakkur (Reflection), Tazkiyah 

(Purification), and Tahqiq (Existential Actualization). Rather than a rigid linear sequence, these 

stages form an iterative, spiral framework where actualization at one level generates new 

inquiry at higher levels of integration. 

To resolve the inherent tension between pedagogical structure and the risk of 'spiritual 

surveillance', Figure 2 maps out the operational logic continuum across the four 

transformative stages, highlighting the non-evaluative ethical safeguard protecting inner 

spiritual states. 

As illustrated in the process continuum in Figure 2, the model explicitly disconnects 

Tazkiyah from institutional grading. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Figure 2: The Operational Four-Stage Transformative Sufi Pedagogical Continuum 
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Note. Figure 2 Operational Logic Continuum of Transformative Islamic Pedagogy. The diagram delineates the four-stage 

progression (Ta'lim - Tafakkur - Tazkiyah - Tahqiq) alongside observable behavioral evidence and the non-evaluative ethical 

boundary. 

 

As illustrated in the operational logic continuum in Figure 2, the model explicitly 

disconnects Tazkiyah from institutional grading through a non-evaluative ethical boundary. 

Teachers do not assess a student's private spiritual purity (ahwal or maqamat). Instead, 

pedagogical evaluation is strictly confined to observable evidence along the continuum: 

cognitive mastery (Ta'lim), reflective depth (Tafakkur), voluntary self-monitoring 

documentation (Tazkiyah), and observable community action (Tahqiq). 

Table 3 highlights the fundamental epistemological paradigm shift this model 

represents compared with conventional transmission approaches. 

Table 3 

Epistemological Paradigm Shift: Knowledge Transmission vs. Transformative Sufi Epistemology 

Dimension Knowledge Transmission 
Paradigm 

Transformative Sufi Epistemology 

View of the Learner Passive cognitive container (Banking 

Model). 
Active perceptual mirror (qalb) 

requiring purification. 

Nature of Knowledge External commodity; discrete 

information metrics. 
Existential illumination (ma'rifah) 

uniting mind and heart. 

Knower-Knowledge 

Dynamics 
Epistemic detachment: knower 

separated from object. 
Ontological unity: knowing 

conditions—and is conditioned by—

being. 

Function of Self-Purification Ignored or treated as an extrinsically 

added moral code. 
Essential epistemic filter (condition of 

possibility) for authentic 

understanding. 

Primary Educational 

Outcome 
Cognitive mastery, exam 

performance, competency compliance. 
Integrated subject formation (Tahqiq); 

unity of knowledge, virtue, and action. 

Assessment & Evidence 

Approach 
High-stakes standardized testing and 

cognitive metrics. 
Student-driven longitudinal portfolios, 

reflective journals, and community 

service (khidmah). 

Institutional Risk & 

Safeguard 
Bureaucratic reductionism and 

superficial compliance. 
Risk of paternalism mitigated by strict 

privacy safeguards and non-evaluative 

spiritual spaces. 

DISCUSSION 

The Discussion evaluates the theoretical and practical implications of the findings across 

five structured domains: (1) Epistemic Mechanism of Tazkiyah; (2) Critical Comparison with 

Literature; (3) Operational Implications and Safeguards Against Spiritual Surveillance; (4) 
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Contextual Application in Pesantren and Higher Education; and (5) Limitations and Phased 

Research Agenda. 

1. Epistemic Mechanism of Tazkiyah al-Nafs 

This study addresses the core theoretical problem of why instructional transmission 

often produces "knowledgeable non-practitioners"—learners who achieve high cognitive 

literacy yet fail to internalize ethical behavior. Sufi epistemology explains this gap through 

the perceptive capacity of the human heart (qalb). When obscured by heedlessness (ghaflah) or 

egoic attachments (nafs), intellectual input remains superficial information ('ilm al-yakin), 

unable to penetrate the learner's existential core. 

Tazkiyah al-nafs functions as an epistemic filter that systematically removes these 

cognitive-existential distortions (hijab). Table 4 details this mechanism. 

Table 4 

Epistemic Filter Mechanism of Tazkiyah in the Transformative Model 

Structural Element Epistemic Function Pedagogical Operationalization 

Ghaflah (Unmindfulness) Obscures the qalb's perceptive clarity 

and receptivity. 
Contemplative silent practice, 

structured reading, and tadabbur. 

Hijab (Existential Veil) Distorts intellectual reception through 

egoic bias and defensiveness. 
Guided self-examination (muhasabah) 

and reflective journaling. 

Mujahadah (Active Effort) Resists self-deception and intellectual 

arrogance. 
Ethical commitments, peer dialogue, 

and collaborative problem-solving. 

Muraqabah (Vigilance) Maintains purified receptive 

awareness during inquiry. 
Ongoing self-monitoring, mindfulness 

in learning, and peer feedback. 

Tazkiyah (Purification) Restores the mirror-like clarity of the 

heart (qalb). 
Enables authentic, un-distorted 

understanding (ma'rifah). 

 

As outlined in Table 4, purification does not replace cognitive inquiry; instead, it 

conditions conceptual processing by mitigating emotional and egoic distortions. 

2. Critical Comparison with Existing Literature 

Establishing the novelty of this study requires a precise comparison with foundational 

literature, avoiding artificial contrast while highlighting operational advancements. 

In character education (Halstead, 2004; Cook & Malkawi, 2010), moral habits are 

typically inculcated through external drill and behavioral reinforcement. The proposed model 

shows that external habituation remains fragile unless accompanied by the knower's interior 

purification. 

In relation to Syed Muhammad Naquib Al-Attas (1980), this study recognizes that adab 

is defined as the harmonious state of the soul that conditions authentic knowledge (ma'rifah). 

Therefore, this study does not claim that Al-Attas's thought lacks a metaphysical foundation. 
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Rather, its novelty lies in converting Al-Attas's normative telos into an operational, four-stage 

instructional sequence (Ta'lim -> Tafakkur -> Tazkiyah -> Tahqiq). Where Al-Attas formulates 

the ultimate metaphysical destination of Islamic learning, this framework details the iterative 

procedural steps necessary for classroom implementation. 

Similarly, Abdullah Sahin’s (2013, 2018, 2022) dialogical model provides a robust 

framework for personal reflexivity and critical engagement. This study complements Sahin's 

work by embedding classical Sufi ontology (qalb as a perceptual filter) into the dialogical 

encounter and grounding reflective learning in specific spiritual disciplines (muhasabah, 

muraqabah). Furthermore, in engagement with Gert Biesta’s (2010, 2020) educational 

philosophy, this framework enriches subjectification theory by offering a grounded 

vocabulary of spiritual praxis that bridges Western educational philosophy with Islamic 

intellectual history. 

Table 5 provides a structured qualitative comparison across these theoretical 

frameworks. 

Table 5 

Comparative Analysis of Transformative Educational Frameworks 

Framework Primary Focus Ontological 
Foundation 

Epistemic 
Mechanism 

Operational 
Classroom Scope 

Halstead (2004); 

Cook & Malkawi 

(2010) 

Moral value 

inculcation 
Behavioral 

habituation 
Social reinforcement 

and drill 
Direct behavioral 

rules; limited 

metacognitive depth. 

Al-Attas (1980); 

Tan (2014) 
Metaphysical 

Ta'dib 
Perfected human 

soul (Insan Kamil) 
Instilling adab as 

soul harmony 
Metaphysical 

philosophy; limited 

procedural steps for 

daily instruction. 

Sahin (2013, 2018, 

2022) 
Dialogical identity 

formation 
Sociological & 

communicative 

reflexivity 

Reflective dialogical 

engagement 
Effective for critical 

dialogue; less focused 

on interior spiritual 

disciplines. 

Biesta (2010, 2020); 

Mirza (2024) 
Subjectification & 

becoming 
Educational 

philosophy & 

critical 

consciousness 

Event of relational 

encountering 
Strong philosophical 

critique; lacks 

traditional spiritual 

vocabulary. 

This Study Tazkiyah as 

epistemic filter 
Sufi ontology (qalb 

& isti'dad) 
Purification as 

prerequisite for 

truth reception 

Operational four-

stage continuum 

supported by non-

coercive portfolio 

evaluation. 
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3. Practical Implications and Ethical Safeguards Against Spiritual Surveillance 

Transitioning from a transmission paradigm to a transformative Sufi model requires 

structural reforms across teacher formation, school ethos, and evaluation design. Educators 

must transition from information deliverers to Murabbi—mentors who embody intellectual 

rigor alongside spiritual maturity (Suddahazai, 2023). 

However, operationalizing spiritual concepts within formal schooling introduces a 

profound ethical vulnerability: the risk of "spiritual surveillance" and ideological coercion. If 

educational institutions attempt to measure, score, or grade a student's private inner state 

(tazkiyah), pedagogy degenerates into paternalism and forced conformity (Biesta, 2010). 

To prevent this distortion, strict ethical safeguards must be institutionalized. Table 6 

maps operational domains alongside their corresponding ethical boundaries. 

Table 6 

Operational Implications and Ethical Safeguards for Educational Practice 

Domain Conventional 
Approach 

Transformative Sufi 
Approach 

Ethical Safeguards & Privacy 
Boundaries 

Teacher Role Instructor / 

information deliverer 
Murabbi (scholarly & 

spiritual guide) 
Mentorship remains supportive 

and non-coercive; academic 

standing is completely 

decoupled from spiritual 

compliance. 

Institutional Ethos Bureaucratic; market-

oriented 
Contemplative learning 

environment 
Institutional culture promotes 

psychological safety and open 

inquiry; dissenting views are 

protected. 

Pedagogy Rote transmission & 

standardized drills 
Contemplative inquiry & 

reflective journaling 
Self-examination journals remain 

student-owned property; 

voluntary disclosure only; no 

forced spiritual confessions. 

Assessment High-stakes 

standardized testing 
Longitudinal portfolios & 

community service (khidmah) 
Evaluation assesses observable 

service outcomes and cognitive 

reflection, NEVER private 

spiritual purity or moral status. 

4. Contextual Application in Pesantren and Islamic Higher Education 

The proposed model provides a clear framework for traditional Pesantren and modern 

Islamic universities seeking to balance traditional heritage with contemporary educational 

standards. In traditional Pesantren, classical practices such as bahtsul masa'il (textual dialectics) 

and mudzakarah (scholarly debate) map directly onto Ta'lim and Tafakkur, while riyadhah 

(spiritual discipline) and khidmah (community service) embody Tazkiyah and Tahqiq (Fatimah 

& Soleh, 2024). 

Rather than rejecting national accreditation benchmarks or international comparative 

metrics, Islamic institutions can engage these systems strategically. The four-stage model 
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shows that academic competence and spiritual subject formation complement each other: 

Ta'lim and Tafakkur meet national literacy and critical-thinking standards, while Tazkiyah and 

Tahqiq ensure ethical integrity and social responsibility (Mansir et al., 2024; R'boul & Barnawi, 

2024). 

Table 7 illustrates how the model integrates traditional practices with modern 

university structures and strategic accreditation goals. 

Table 7 

Integration of the Four-Stage Model Across Educational Settings 

Stage Traditional Pesantren 
Practice 

Islamic University 
Equivalent 

Strategic Accreditation 
Alignment 

1. Ta'lim Sorogan, Bandongan, text 

recitation 
Core lectures & foundational 

coursework 
Satisfies core discipline 

knowledge and textual 

literacy standards. 

2. Tafakkur Bahtsul masa'il & dialectical 

debate 
Seminars, critical essays, 

research design 
Fulfills analytical thinking, 

logic, and problem-solving 

metrics. 

3. Tazkiyah Riyadhah, daily zikr, 

communal discipline 
Contemplative modules, 

ethics seminars 
Demonstrates affective 

learning, personal integrity, 

and ethical awareness. 

4. Tahqiq Khidmah (service to 

pesantren/community) 
Experiential learning, 

community internships 
Meets social engagement, 

leadership, and community 

impact benchmarks. 

 

5. Limitations and Phased Future Research Agenda 

The study's primary limitation is its conceptual and philosophical nature. While 

grounded in primary Arabic treatises and aligned with published qualitative literature, the 

four-stage framework and its non-coercive evaluation rubrics require empirical validation in 

operational school environments. 

CONCLUSION 

This study systematically reconstructs Islamic educational pedagogy by positioning Sufi 

epistemology—specifically tazkiyah al-nafs (heart purification)—as an essential epistemic filter 

rather than an optional moral supplement. Addressing the structural crisis of functionalist 

transmission paradigms, the paper shows that cognitive acquisition alone cannot guarantee 

ethical subject formation. By synthesizing classical Sufi insights from Al-Ghazali and Ibn 

'Arabi with contemporary educational theory, the study formulates a four-stage operational 

model comprising Ta'lim (acquisition), Tafakkur (reflection), Tazkiyah (purification), and Tahqiq 

(existential actualization). 

The framework's primary theoretical contribution and novelty lie in providing 

procedural classroom mechanics for realizing the metaphysical telos of ta'dib formulated by 
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Syed Muhammad Naquib Al-Attas. Furthermore, the model resolves the paradox of 

measuring spirituality by establishing strict ethical boundaries: it explicitly decouples private 

inner states from institutional grading, restricting pedagogical evaluation to observable 

reflective portfolios and community service (khidmah). This structural separation effectively 

protects students from spiritual surveillance and ideological coercion. 

Acknowledging its primary limitation as a library-based conceptual study, this paper 

outlines a four-phase empirical research roadmap encompassing Delphi expert validation, 

design-based classroom pilots, interactional ethnography, and cross-cultural comparative 

studies. Ultimately, the four-stage model offers Islamic schools, pesantren, and universities a 

rigorous pathway to balance external accreditation demands with authentic, transformative 

spiritual subject formation. 
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